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Your
literacy
specialist

plays a
key role




Lead Ongoing PD Sessions

Create a structure
in your school’s
schedule in which
ongoing PDs
become the norm.

Week 1: Team Planning
Week 2: Faculty Meeting
Week 3: Team Planning

Week 4: Professional Development




Lead a Book Study

* Watch video of 3
students reading a
text on their level.

* Observe and take
notes.

* Discuss strengths,
next strategies, and
ideas for teaching and
prompting.



Observe and
Coach

* Observe the literacy
block or a GR group.

* Take notes, without
evaluating.

 Reflect on what is going
well and what needs
Improvement.

* Guide observation and
conversation with note-
taking form.

* Offer to model a lesson.



Careful Selection of
Literacy Lead Teacher is Key!

* Open to new learning

* Ready to continuously reflect,
problem solve, and adjust
their teaching to ensure
success for young struggling
readers

* Knowledgeable professionals
who are able to communicate,
cooperate, and negotiate
effectively with colleagues
and parents

Standards and Guidelines of Reading Recovery in the United States,
Introduction to Section 3






Effective Classroom
Literacy Instruction

* Good first teaching

e Instruction based on
systematic assessment
of reading and writing



Effective Classroom
Literacy Instruction

e Differentiated
instruction

* |[nstruction built on
the strengths of
students

* Authentic reading
and writing



Effective Classroom
Literacy Instruction

e Collaborative talk

* Age appropriate, grade
appropriate materials —
read-alouds/book clubs

* Differentiated small
group instruction —
Guided Reading




Effective Classroom
Literacy Instruction

* Appropriate
phonics/word analysis
instruction

* Many opportunities for
students to read, talk
about reading, and
write about reading






e provides information about
student progress and
achievement

e critical to making instructional
decisions

* understanding the relationships
between assessment, teaching,
and learning is essential

(Afflerbach, 2007, p. 4)



Informed
instruction

Assessment
Cycle

Inform
Teacher
Knowledge

Examine
Student
Work




Putting the
pieces
together.

Reporting
out and
deciding

what should
we do next?

Gather Information

The
Assessment
Cycle

What does
it mean?

What do
| do next?

How are things going?
Are we making progress?




What gets in
the way with
assessments?

standardized & state tests provide little
guidance for teaching

assessments don’t match instruction or
authentic reading and writing

most only measure product and not
process & are too narrow

performance analysis done in isolation

vs. collaboratively

disconnect for teachers

lack of assessment knowledge for teachers



The ultimate goal is the guarantee that schools
develop a seamless assessment system that:

* includes multiple measures,

* uses a balance of formative and
summative forms,

* tracks students’ literacy behaviors,

* informs instruction in a timely fashion, and

checks on student achievement accurately.

Promising Literacy for Every Child: Reading Recovery and a Comprehensive
Literacy System, p. 40



Evaluating literacy assessment

and progress monitoring tools
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Remediation ¢ Intervention



Criteria for an effective
intervention

* has documented evidence of effectiveness;

* uses reliable and valid assessment tools for screening and monitoring
progress;

* provides daily lessons and is short term;

. |:_>rovides structured, carefully planned lessons based on a sound theory of
iteracy learning;

* bases instructional decisions on observations of student’s reading and
writing behaviors;

* provides massive opportunities to read high-quality texts at an
appropriate level and to compose and write messages;

* provides appropriate instruction in comprehension, vocabulary, fluency,
and phonics/word work within an intensive lesson period;

* connects reading and writing to accelerate learning;

* ongoing research and rigorous training and continued professional
development.



5 4 3 2 1

One-to-one tutorials Groups of 2 — 3 children Groups of 4 — 7 children
. . Standard texts with little
Pupil/text matches Most pupil/text matches . .
pupil/text matching
Triples daily reading volume (as Doubles daily reading volume (as No increase in reading volume (as
compared with typical peers) compared with typical peers) compared with typical peers)
Expert teacher provides - . . . Teaching assistant, aide, or
) P : P Certified teacher provides instruction & . ) .
instruction volunteer provides instruction
Focused on meaning and meta- . . .
o\ 6 Some focus on meaning and Focuses on skill development in
cognition development i . . .
. metacognition isolation (decoding/fluency)
(comprehension)
Easy access to interesting texts Easy access to interesting texts; some Standard texts with no student
and student choice student choice choice
Intervention well-coordinated Intervention somewhat coordinated Limited or no coordination with
with classroom lessons with classroom lessons classroom lessons
Monitoring of student progress o .
. = B . e N . Monitoring student progress is
is frequent and full: running Monitoring student progress is .
. . . narrow: assesses item knowledge
records, oral and silent reading sporadic (monthly) but full e .
. or skills in isolation

comprehension

5 4 3 2 1

Adapted from: Allington, R. (2009). What Really Matters in Response to Intervention: Research-based designs. Pearson: New York. p. 176




Criteria for an effective
intervention

* has documented evidence of effectiveness;
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In 2015-16, our site served 331 children:

*60% were free and reduced lunch
*55% were of racial and ethnic diversity
* 5% were English Language Learners

e 8% were students with IEPs



85% successfully recovered their trajectory

to the average of their Grade 1 peers!

15%

85%




The blue dot shows
national averages

of the text level
Grade 1 students
begin with in fall...

Source: International Data Evaluation Center, August 2016
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...mid-year...

Source: International Data Evaluation Center, August 2016

Fall-Spring Text Reading Gains, Solon Site 2015-16
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...and by year end.
Their trajectory
is smooth and steady.

Source: International Data Evaluation Center, August 2016
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Source: International Data Evaluation Center, August 2016

25
Fall-Spring Text Reading Gains, Solon Site 2015-16
20 ’,,O
¢ 15 ".o‘
()] ”
-l ’/
&f’
= agl
o -’
o' 5 &
X .
a 0
Fall Mid-Year Year-End
-@-8Random Sample 5.7 14.1 20.1

~%=RR Fall

=4&—RR Spring

—+-TNI

2.8




Their reading level trajectory
grew over time...

Source: International Data Evaluation Center, August 2016
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...but it did not close gaps.
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This green dot shows where
Reading Recovery children

started in fall...
well below both groups.

Source: International Data Evaluation Center, August 2016
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But, in 12-20 weeks,

they closed gaps
and returned to
regular classroom instruction...

Source: International Data Evaluation Center, August 2016
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...and maintained a
trajectory of progress...

Source: International Data Evaluation Center, August 2016
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ON THEIR OWN!!!

Source: International Data Evaluation Center, August 2016
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Well, their classroom teachers
helped them
of course!

Source: International Data Evaluation Center, August 2016
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But, there was another group of
low-achieving children who

didn’t get Reading Recovery in
the fall, in purple.

25

Source: International Data Evaluation Center, August 2016
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Look at how far off their
trajectories were by mid-year...

Source: International Data Evaluation Center, August 2016
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No, really...
LOOK

Source: International Data Evaluation Center, August 2016

Fall-Spring Text Reading Gains, Solon Site 2015-16
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Now, look
what happened!

Source: International Data Evaluation Center, August 2016
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Reading Recovery helped
them close gaps, too!

Source: International Data Evaluation Center, August 2016
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This pattern has been happening
across our site
and nationally for

30 years!



In 2016, the Consortium for
Policy Research in Education
conducted one of the
largest controlled studies
ever done.



Showed significant
positive impacts of Reading Recovery
for the lowest achieving first graders
for general reading, word reading,
and comprehension



Showed significant
positive impacts of Reading Recovery
for the lowest achieving first graders
for general reading, word reading,
and comprehension

Replicated 4 times in all 4 years!



Effect sizes for Reading Recovery

2.8 times greater than
comparable interventions

3.5 times greater than
average effect sizes for
Title | programs



The growth-rate observed
in Reading Recovery
was 131% of the national average rate
for 1st-grade students

on the ITBS!
(CPRE, 2016, p. 3)



Results were similar for
English Language Learners
and students in rural schools.

(CPRE, 2016, p. 3)



No effect?

Anything
effect?




=04

Average effect




Reading
Recovery

Guided
Instruction

Feedback

Formative
Assessment
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rship Team




District Level

* Decision makers

Creates engagement
* Sense of ownership

e Develops more
understanding

e Plan collaboratively



School Level

e Building principal
e Building coach

* Reading Recovery
teachers

* |ntervention teachers

e Classroom teachers
May be grade level or
lower/upper elementary
representatives




School Literacy
Leadership Team

e Common conversations lead
to common vision

* Monitor and adjust
school plan

* Organize, monitor, and
implement PD

* Examine student growth

* QOversee the RTI
implementation






Supporting and collaborating with families

Support Collaborate

e Literacy Goals e Resources e Families

e Commitment to e Knowledge e School Community
Each Child



Activities to engage
and involve families
and community



Provide children with

books to take home




Schedule regular

Family Literacy Nights




Invite parents to

view a lesson




Start a Book Club for

parents and children



Share information on

literacy instruction




Celebrate with families

and community




Recruit volunteers to

read to children




Avoiding the
“Summer Slump”



gn|D Yoog Jawwng



August Jump Start



Reading Recovery Sessions



Becoming a learning community...



Promising Literacy for Every Child:
Reading Recovery® and a
Comprehensive Literacy System

A tool for:

 professional development
* self-assessment

* assessing fidelity

How your district can use this guide ...



Free Online
Professional
Learning
Toolkits
that

organize
resources
by topic area
and extend the
guide







Free on-demand webcasts




Early Literacy Learning Is the Foundation
of School Success: Are Your Teachers Prepared
for the Challenge?

By Lindy Harmon
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To learn more,
contact us online at
ReadingRecoveryWorks.org



